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STATEMENT ON REPORT PREPARATION

A work group of faculty and administrators was selected by the Administrative Team in early February, 2006, to work on Housatonic Community College’s Fifth-Year Interim Report for the New England Association of Schools and Colleges. Anita Gliniecki, then Academic Dean, and Hernan Yepes, Acting Dean of Students and the College’s NEASC Liaison, met with Robert Froh of NEASC in March; and a meeting with Dr. Froh and the work group took place in early June, 2006, at the College to further discuss the preparation and content of the report. The process for compiling the report was designed to include input from the faculty, staff, and students of the College.

The following participants met in the spring of 2006 to coordinate and compile the Fifth- Year Report:



Hernan Yepes, Acting Dean of Students (Facilitator)



Janis Hadley, President



Anita Gliniecki, Academic Dean/Acting President



Paul McNamara, Dean of Administration



David Koch, Faculty, History



Omaa Chukwurah-Orezabo, Librarian



Blaine Kruger, Public Relations Associate



Marianne Tecun, Director, Academic Support Center



Paul Keenan, Faculty, Computer Science



Sandra Barnes, Faculty, Biology



Peter Ulisse, Faculty, Chair, Humanities/Acting Academic Dean



Tony Vitola, Director, Information Technology



Jane Wampler, Faculty, Developmental Math



Teresa Oravetz, Staff, Business Office

Assignments were made to construct the various sections of the report. Cliff Roti, a faculty member in the College’s Humanities Department, was assigned to edit the report to assure a consistent style. 

· An email informed the college community that the Fifth-Year Report process was underway.

· Outlines for draft reports were completed on July 5, 2006.

· Section drafts were submitted for committee review on September 5, 2006.

· Copies of the report were circulated for College comment on September 25, 2006.

· Feedback was received on October 2, 2006, and the group completed preparation of the report on October 11, 2006.

· The final copy was completed on November 15, 2006.

· Enrollment and fiscal data were finally appended and the report submitted to the Commission by the required date.

INSTITUTIONAL OVERVIEW

In 1966, Housatonic Community College started as a branch of Norwalk Community College as a result of a Public Act 330, passed by the State Legislature in 1965. In 1967, the College became an independent institution. At this time, the College was located in Stratford, using various sites including Bunnell High School, Wooster Junior High School, Stratford United Methodist Church, Alliance Medical Inns Building, Masonic Temple, Stratford Public Library, and trailers.

In January, 1971, the College moved to the Singer Metric Building at 510 Barnum Avenue in Bridgeport. The building was leased for ten years with an option to renew for five years. The College remained on Barnum Avenue for almost thirty years. In 1977 the College had approximately 2,700 students and 69 full-time faculty members with 59 administrators and administrative aides.

In January, 1997, the College moved to its first permanent campus at 900 Lafayette Boulevard in Bridgeport. The relocation took place between the fall and spring semesters; and classes opened in January, on schedule. In 2006, the spring enrollment was 4,319, and space in the ten-year old building was already limited.  The College now has 72 full-time faculty members, 109 full-time administrators and staff, and 207 part-time instructors, staff, and educational assistants. It offers 41 Associate Degree programs and 24 Certificate programs. The College has a world-class art collection, considered the largest in any community college in the country. The Museum and the Gallery exhibitions are open to the public and contribute to the cultural resources of the entire region.

In the fall of 2006, work was begun on the renovation of the newly-acquired building that will give the College an additional 174,500 gross square feet to be used for classrooms, student, and community activities, an enlarged bookstore, and other facilities to serve the expanded population and accommodate community events.

Bridgeport is the largest, and poorest, city in Fairfield County, one of the wealthiest counties in the country. The city was once an industrial giant but has since come upon hard times as the economic focus has shifted from an industrial to a service economy. The “revitalization” of the city has been an on-going theme, and the College’s presence in the heart of the city has been instrumental in helping bring about a perceptible economic recovery. 

Fifty percent of the College’s students come from Bridgeport. The remainder is predominantly from the other ten cities and towns which make up the College service region, an area situated approximately sixty miles from New York City. Students can choose from twelve community colleges in the state, three of which are within thirty miles of the College.


Since the relocation in 1996 the College has garnered national attention because of its exceptional growth, because of detailed studies that have shown the College’s remarkable economic impact on the region, and because of the broad state and national educational involvement of its third president, Dr. Janis Hadley. 


The College Mission Statement emphasizes life-long learning; affordable, accessible, quality education; and the empowerment of all individuals to develop to their fullest potential. The College has added to its mission an increased emphasis on student success: it is participating in Achieving the Dream, a national program that meshes with the College Strategic Plan and provides the means and determines the tools that will move the College closer to assuring student success. This initiative is detailed below in the progress section of Standard Two: Planning and Evaluation. 

It is with these goals in mind that the College approaches the next phase in its history: ensuring that its students receive a meaningful education that equips them to either enter the workforce with the requisite skills or continue their education, well-prepared to attain their goals. A search is currently underway for the fourth president of the College. A new president will add another dimension to the College; and an energized, involved college community looks to the future with positive anticipation.

RESPONSES TO AREAS IDENTIFIED FOR SPECIAL EMPHASIS IN THE LAST ACCREDITATION REPORT

The NEASC Report of 2002 identified (1) the development and implementation of a Strategic Plan; (2) the further development of its system of shared governance supported by appropriate levels of communication; (3) increasing the number of full-time faculty positions and staff support for student services commensurate with the increases in enrollment; and (4) securing needed funding for deferred maintenance and technology replacement.
1. The development and implementation of a Strategic Plan

The Planning and Assessment Committee was formed in October, 2001. This committee consisted of interested volunteers from faculty and staff plus the Academic Dean (who served as the liaison with the College president, Dr. Hadley), and other members of the Administrative Team. After discussions with Dr. Hadley it was decided that the immediate role of the Committee should be to monitor and guide the Strategic Plan process to fruition. More general planning issues would be addressed subsequently.

The initial meetings of the Committee identified appropriate categories for which goals, objectives, and strategies could be formed. These categories were Critical Resources, Space and Technology, Organizational Behavior, Student Life and Culture, New Programs, and Assessment. Subsequent meetings were devoted to the creation of procedures for Strategic Plan inputs from identified stakeholders, the creation and implementation of an updated Strategic Plan, and the procedures required for assessing progress in meeting Strategic Plan goals and objectives. In addition, the Committee developed a procedure to ensure the continual updating of the Strategic Plan to reflect the changing strengths, weaknesses, opportunities, and threats confronting the College.

Committee members began updating the College’s Strategic Plan by revisiting the College’s Context, Vision, and Mission Statements. Drafts of proposed revisions were distributed to the college community for comments and suggestions, and these were used to revise the Strategic Plan.

Additional volunteers were selected to form teams for each of the general categories under consideration. These teams were charged with suggesting goals, objectives, and strategies appropriate to each category. This lengthy process involved identifying stakeholders among administrators, faculty, staff, students, and community organizations. Surveys and interviews were used to formulate drafts of the goals, objectives, and strategies which were then distributed by each team to the college community for comments. After incorporating community input, the drafts were forwarded to the Planning and Assessment Committee for final approval.  The Committee held meetings with the team co-chairs to resolve or clarify any remaining issues. Also, a common format for the Strategic Plan was agreed on, with general goals for each category followed by specific objectives and strategies designed to achieve each goal. Finally, proposals were made to the Administrative Team concerning which college divisions should be responsible for implementation. Individual responsibilities were then allocated by the appropriate dean. The final version of this Strategic Plan update was presented to President Hadley at a community meeting in May, 2003.

Following the successful completion of the 2003 update, the Committee decided to pursue a “shared system of monitoring” to ensure that implementation of the Strategic Plan remained focused on the goals agreed upon. To this end the Planning and Assessment Committee recruited members for an Assessment Subcommittee. The co-chairs of the Assessment Subcommittee were the Research Analyst, Laurie Hadad and Marie Nulty, faculty member.  The membership included faculty and staff members who developed the five areas of focus within the Strategic Plan and the goals, objectives and strategies for each focus area. Those members were divided into teams and charged with meeting with the authors and implementers or both of each strategy and reporting the status of each goal to the Planning and Assessment Committee. The members of this committee as well as its role are described and discussed in detail in Standard Two: Planning and Evaluation below.

Using input from the Assessment Subcommittee and the Administrative Team, the Planning and Assessment Committee suggested the addition or deletion of specific objectives and strategies in cases where they had been successfully completed or, upon further reflection, were decided to be inappropriate to the purposes of the Strategic Plan. For example in the area of focus, Space and Technology, the exploration of multiple sites and times to offer classes was completed resulting in deletion of multiple strategies that will not be implemented and inclusion and retention of those determined to be effective.  For the area of focus, Critical Resources, Staffing Plan, multiple strategies were removed for the plan because the strategies had been implemented and incorporated into the ongoing procedures of the college. These suggestions formed the basis for the latest revision of the Strategic Plan presented to the college community in the fall of 2006. The Assessment Subcommittee has since been disbanded. As the assessment and evaluation of the Strategic Plan evolved, the incorporation of a separate Assessment subcommittee created a cumbersome and inefficient process. The tracking of future progress will be handled by members of the Planning and Assessment Committee as part of the continuing update of the Strategic Plan.

As part of its goal of expanding the scope of its activities beyond management of immediate planning issues, the Planning and Assessment Committee formed the Blue Sky/Educational Trends Subcommittee to research the changing educational and economic environment and the opportunities and threats that these changes may present to the College. This subcommittee has prepared binders with excerpts from relevant articles and bibliographies which will be distributed to designated stakeholders in the fall. 

The articles range from discussion of future trends in the use of technology and teaching methodologies to improve student learning to legislative and legal changes that will affect institutions of higher education. Additional copies will be available for the college community in the College Library.  In summary, the College has effective processes established to plan and evaluate the activities of the College. Further detail of the College’s assessment and evaluation processes are provided in the discussion in Standard Two and Standard Four.

2. Further developing its system of shared governance, supported by appropriate levels of communication

Communication
Prior to 1997, the College was all but hidden in a re-fitted factory in a blighted area of Bridgeport. The faculty and staff had existed under the same administration for over twenty years. This was a passive administration, focused on educational services. The College was characterized by comfort in all areas, including the flow of communication throughout the organization. Virtually everyone knew what to expect, and there were few surprises.

However, communication became a complex issue after 1997. It is the nature of an active, highly intelligent, and dedicated faculty and staff to be concerned about the direction of a college that is suddenly a very different place.  The College was changing fast, and people on campus needed to know what was happening, why, and how. The College became an attraction and a center of interest not only locally but also state- and even nation-wide. The new president was busy communicating with, and actively engaged in, the “outside” and representing the College to an audience for whom the College was virtually unknown. This was an essential part of her task as President, a task that was emphasized by the Board of Trustees and had been neglected in the past.

Communication with the faculty and staff did not keep pace with all that was unfolding. Since the 2002 NEASC Report, regular meetings with required attendance of the entire college community have conveyed information about college activities and operations, as well as the College’s involvement in outside activities. Frequent college-wide e-mails have conveyed information, and growing media coverage of college activities has added to this awareness. 

More formalized committees within the College have provided another avenue for communication. Minutes of the Administrative Team meetings are e-mailed weekly to the college community. Committee minutes, including the minutes of the College Senate, of the Planning and Assessment Committee, and of other committees are also e-mailed to the college community and are available in hard copy. 

The President’s and Dean’s offices are open and administrators are available to confer or hear from any member of the college community, including students.

Communication flows often and regularly to and from everyone at the College, and there is a sense of transparency with regard to the administration and operations at the College. 

Cooperative Governance

Well-structured committees, as well as the College Senate, have become firmly established in the five years since 2002. Committees operate with due diligence and have earned the respectful attention of the entire College. The recommendations of the committees are now made within specific guidelines and are given weight in the decision-making process.

Nine committees, including Action, Curriculum, Diversity, Enrollment, Faculty/Staff Development, Information Technology, Instructional Development, Organizational Culture, and Planning and Assessment, report regularly to the Senate, which in turn makes recommendations to the president in areas where her decision is necessary. Ad hoc committees are formed as needed and report to the Senate.

A Joint Statement of Governance was prepared in 2001 and revised in 2006. It clearly outlines goals, responsibilities, membership, and the decision-making process for the College.

The prologue to the Joint Statement says, “With this document, all members of the college community hereby acknowledge the College Senate as the cooperative governance vehicle, elected by the Community and operating in a collegial manner to represent the best interests of the institution. The Senate shall participate with the President and the Administration in the responsibility for the effective operation of the College as an academic institution and in the formulation of specified policies and procedures consistent with the mission and vision of the College.”

The Joint Statement clearly defines the scope and roles of the Senate and the Administration. The accountability of the President and responsibilities of the Board of Trustees are understood and described. The document provides the solid foundation for a system of cooperative governance that works. The College Senate is a highly respected body and its recommendations are heard, seriously considered, and acted upon. 

The collegiality of the College is exemplified by the planning process now underway for the newly acquired building. The Steering Committee for the newly acquired building, composed of approximately twelve representatives from the college community, met regularly to confer and make recommendations about the design and planning of the new building. In addition, discussions relative to the details and progress of the building process have been on the agenda at Community Meetings from the onset and provide another avenue for questions and feedback.

During the planning process for the design of the current College building prior to 1997, there was little involvement of the college community. The process was largely in the hands of outside architects, designers, and the State administration. 

This difference in the planning of a major undertaking indicates the active involvement of the faculty and staff in every aspect of life at the College, including cooperative governance. College Senate Committees are classified under one of the following categories:  
Required Committees: Promotion, Tenure, Sabbatical, Peer, Health and Safety, Federal and State Threat Assessment, Retraining, Technology, and Professional Development.

Standing Committees: Curriculum, Instructional Development, Planning and Assessment, Diversity, Enrollment Processes, Faculty and Staff Development, Information Technology, Organizational Culture, and Action.

Ad Hoc Committees: Search, NEASC, Center for the Arts, Achieving the Dream, and Commencement.

Operational Fora: Departmental meetings, Departmental committees, Division meetings, and Administrative Team meetings.

The College’s organizational structure and its system of governance are systematically reviewed as explained in further detail in the progress section of Standard Three: Organization and Governance.

3. Increasing the number of full-time faculty positions and the staff support for student services commensurate with the increases in enrollment

The NEASC Report of 2002 also recommended increasing the number of full-time faculty positions and the number of support positions for student services so that they would be commensurate with the increases in enrollment at the College. 

The College experienced rapid growth after its move in 1997 from 2653 students in the fall of 1996 to a peak enrollment of 4701 in the fall of 2004 and simultaneous changes in the top administration. Because of the necessity to follow system procedures, the College experienced a lag in hiring the requisite number of full-time faculty and support staff. 

Also, budgetary issues, including a hiring freeze at the state level, significantly impeded adding sufficient faculty and staff to service the new student population.

During the past five years measures have been taken to improve the ratio of faculty to students. Changes in department structure and services have been made to meet student needs more efficiently and effectively and to address issues of student success.  These changes have created shifts and reassignments in personnel. The administration is aware of the need to hire more full-time faculty and staff, and this issue is very much in the forefront of attention.

In the fall of 2003, ten full-time faculty positions were advertised and nine faculty members were hired in the spring of 2004.   In addition two administrative positions were reassigned to faculty positions.  

It should be noted at this time that enrollment decreases both in the spring 2006 and fall 2006 terms will also affect the ratios of faculty and staff. The College’s enrollment was highest in fall of 2004 at 4701 students as compared to the current fall of 2006 enrollment of 4431.  
The table below indicates the increases since 2002 in full-time faculty by department.
Full-Time Faculty


         



2002



2006

Behavioral & Social Sciences

12


 
14

Business Administration

12



12 plus one vacancy  

Developmental Studies

12



17

*Health Science 


  5

*Math Science



 11



14 plus one vacancy

Humanities



14



17

Total




66



74 plus 2 vacancies









        
The two faculty vacancies are expected to be filled for the start of the spring 2007 semester. Two full-time faculty have a temporary one year administrative assignment.

Support Service and Administration Changes


Since 2002, the following changes have taken place at the College.

Additional Staff:


Director of Academic Advising


Academic Advisor


Secretary Support to Academic Advising


Director of Institutional Research


Grant Development Specialist


Director of Distance Learning


Full-time (from part-time) support for Human Resources and Academic Dean 

* Health and Math are now one department

Full-time Office Assistant in Business Office


Full-time Human Resources Specialist


Stores Manager

Total






9 ½ positions 

Grant Positions


High School Outreach Coordinator


Coordinator of Career Planning and Placement

Total






2 positions
Total Additional Positions



11 ½ positions

The College currently has seven unfilled staff positions.  The positions include clerk typists, maintainer, information technology technician, and assistant director of information technology.  Several of these positions have been advertised and are in the search and selection process. 

In addition to hiring people for new positions, the College made the following changes:

· Closed the Business and Industry Services and reassigned the staff

· Restructured the Learning Support Office and reassigned the Director to the faculty

· Closed Special Services and reassigned the Director and Counselor to full-time counseling positions in the Counseling Center

· Restructured the Academic Support Center and reassigned the Assistant Director to the faculty

Finally, the college faculty have enjoyed an unparalleled reputation as highly skilled and qualified professors whose primary focus is the success of their students. Each member of the faculty and staff takes an extra step to assure that, when necessary, students receive the help they need to stay in school and graduate. With this characteristic in mind, the administration will continue to seek faculty and staff members who are not only skilled in their area of expertise, but also have a sincere concern for their students and will make every effort to facilitate student retention and success consistent with the College’s stated commitment detailed later in Standard Six: Students.

4. Securing needed funding for deferred maintenance and technology replacement
The College is fortunate that its facilities are still relatively new, having been constructed approximately ten years ago.  As a result of this and the fact that the College has been successful in its efforts to maintain the facility at a high level, there is no significant backlog of deferred maintenance items.  The Connecticut Community College System regularly requests and receives bonding for minor projects and deferred maintenance, and each college with permanent facilities receives an annual allocation of $50,000 in deferred maintenance funding.  During the past two years, the College has dedicated resources to address items of concern in the parking garage, including cleaning and inspection of expansion joints, painting, and sealing of surfaces.  The final phase of this project, the application of a new membrane to the traffic surfaces, is scheduled for completion this academic year, after which the entire garage will be re-striped.

Although the College does not carry a financial reserve for technology replacement, there are two additional sources of funds used to ensure that such technology is appropriate to instructional and administrative needs.  Separate bonding is obtained each year by the System Office and distributed to the colleges for both capital equipment and technology infrastructure.  Due to judicious use of capital equipment funding, coupled with the move to the new facility, the College is in the enviable position of having been able to respond favorably to all recommended capital equipment purchases resulting in a zero backlog of such requests.  Capital equipment funds can be used for purchases in excess of $1,000 per item cost which have an anticipated life cycle of at least three years.

A second recent source of bonded funding is Technology Infrastructure dollars.  The primary intent of these funds is to purchase and replace major technology items, generally related to academic and administrative information technology, including wireless and Voice over IP (VoIP).  Again, due to the planning which was done for the new facility and the relatively few years it has been in operation, the College has been able to “stay ahead of the curve” in terms of infrastructure and technology needs and to also apply this funding to instructional technology.

The College has activated a fully wireless environment for the fall of 2006. The College has conducted a pilot and initiated a full scale implementation of VoIP for the 2006-2007 academic year and has replaced virtually all PCs and monitors with new processors and LCD monitors within the past two years.  Likewise, switches, routers, and other major central hardware are now of current vintage.

Available funding has allowed the College to remain current in terms of technology and has been sufficient to permit application of a portion of this funding to the enhancement of hardware and infrastructure in the upcoming expansion project.  The following table shows the funding by fiscal year since FY02.  It should be noted that FY05 Technology Infrastructure and FY06 Capital Equipment and Technology Infrastructure funding has not yet been received as a result of State bonding issues.  This delay will not, however, result in the loss of such funding; and there is no anticipation that these funding sources will cease to exist in the future.

	Fiscal Year
	Capital Equipment 

(in dollars)
	Technology Infrastructure (in dollars)

	2002
	325,627
	338,584

	2003
	336,722
	371,384

	2004
	444,374
	367,298

	2005
	421,276
	373,199

	2006
	479,367
	


STANDARD ONE:  MISSION AND PURPOSES

Faculty and staff awareness of the College’s Mission was high because of their involvement in the planning and assessment undertaken by the College. The self-study from 2001 indicates that 23 percent of students actually know the Mission of the College, while 81 percent know that we have one. 

Success in applying the Mission was apparent through increased enrollment, more full-time students, higher retention, and more students at the sophomore level enrolled in 200-level courses.  New certificate programs and an increase in articulation with four-year colleges were also cited as evidence of application of the Mission.

Organizational cultural issues, especially diversity, are a part of the College’s Mission Statement.  Both faculty and students reflect this diversity, as shown by the multitude of clubs and events celebrating this element of our institution, as well as community events held at the College.

The NEASC Visiting Team viewed President Hadley’s leadership with respect to the external community as a major strength of our institution.  A number of community leaders in the Bridgeport area felt that the College plays a key role in the revitalization of this city.

An area of concern mentioned by the Visiting Team was inadequate staffing, especially in the area of support personnel.  NEASC also suggested that a separate bullet be added to the Mission and Purposes regarding the school’s commitment to life-long learning, as demonstrated by our many non-credit areas of instruction, including adult education, G.E.D. classes, and ESOL.

Progress

The College did see an increase in enrollment until the fall of 2005; since then we have had a decrease of roughly 4 – 5 percent.  Our number of full-time students is holding steady while our retention has actually improved: in the spring of 2005, 34 percent of the student population were sophomores; in the spring of 2006, that percentage increased to 38 percent.

Continuing Education began offering certificate programs in 2003; the number of certificate programs has grown steadily since then.  We have added programs in Technology Studies with an Option in Industrial Technology and Technical Web Site Design.  The most recent Associate Degree program, which should be approved in time for inclusion in the fall 2007 catalog, is a Diversity Studies option in the Behavioral and Social Sciences degree.

The College continues to add to an already outstanding art collection, valued at over $11 million; in 2004 alone new works with a value over $385,000 were acquired through patron contributions.

In the self-study it was recommended that the Mission and Purposes would be regularly reviewed as part of the work of the Planning and Assessment Committee.  The last review was conducted in the fall of 2005.  A greater emphasis on collaboration and diversity was slated for consideration in the Mission review.  Diversity and Organizational Culture Committees were formed in response to concerns cited in the self-study in these areas.
It was decided to add the Mission Statement to more student publications, as well as prominently displaying it on the Web site.  The possibility of making a separate pamphlet devoted solely to the Mission and Purposes was also mentioned.  Although no special pamphlet was created and the Mission and Purposes do not appear in the schedule of classes, they do appear in our student catalog and are easily found as a link on the homepage of the college Web site.  

The strength mentioned by the NEASC team, President Hadley’s promotion of the College in the community, continued until her retirement in the fall of 2006.

One area of concern mentioned by NEASC, inadequate staffing, has been addressed to some degree. The College now has an Academic Advising Department staffed with three full-time employees.  A part-time job developer has also been hired as well as a full-time grants writer.  Since the 2001 self-study, 17 new full-time faculty members have been hired.

As for NEASC’s suggestion about adding an additional item to the Mission Statement to emphasize life-long learning, this has not yet been done.

Every department is incorporating the Mission Statement into the development of tools for student assessment, and these assessments are conducted in most classes in the spring and fall semesters.  In this way, every area of the College directly reflects the Mission and Purposes through expectations of student learning.
Projection

The search for a president to follow in Dr. Hadley’s footsteps has already begun, and we expect the new president to continue to promote the College in the Bridgeport community.

The groundbreaking for the new building is scheduled for the spring of 2007, to be occupied in the fall of 2008.

Participation in Achieving the Dream has helped the College assess its success rate across all student populations, identify problem areas and address them.  The College received funding to continue the work, and the first of these programs is currently being implemented.

The College Foundation will begin a one-million-dollar fund-raising campaign in the fall of 2006.  This money is expected to help in a number of areas, especially in providing scholarships to students of the College who demonstrate need.

Increased professional development funding was recently announced by Chancellor Herzog, which will provide an additional $100,000 for the coming year.  In this way the College continues to honor its commitment to life-long learning not only in the student population but for staff and faculty as well.

STANDARD TWO:  PLANNING AND EVALUATION

The College undertakes planning and evaluation appropriate to its needs to accomplish and improve the achievement of its mission and purposes. The College’s Mission Statement indicates our commitment to excellence in education and the empowerment of people to achieve their full potential and to provide quality education that is affordable, accessible, and dedicated to student success.  In the five years since the self-evaluation of 2001, the College has formed the Planning and Assessment Committee, which is now part of the new governance system.  The Planning and Assessment (P&A) Committee consists of faculty, staff, librarians, counselors, and administrators.  The main purposes of the committee are to recommend to the college long-term goals based on the college’s mission and purpose and the assessment of the strategies to meet the goals.  For example, the recently created Blue Sky/Educational Trends Subcommittee determines long-range issues and researches future trends in higher education and their implications for the College. 

The P&A Committee plays a vital role in determining the College’s action steps.  For example, the Committee created a new Strategic Plan which outlines priorities in keeping with the Committee’s mission of serving as a clearinghouse for institutional effectiveness issues. This is a “living” document, ever-changing, with areas of focus including assessment, critical resources, academic programs, space and technology, student life and support services, and organizational culture. The P&A Committee also monitors the implementation of the College’s Strategic Plan and plays an important role in evaluating the goals of the Strategic Plan. 

The Committee developed an inclusive and participatory process for strategic planning by creating a comprehensive assessment plan to guide the development of an assessment of the quality of learning and institutional effectiveness. The goals of this plan include the following:  enhancing assessment in academic areas, making assessment ongoing, centralized, and available for use in planning, utilizing existing college-wide assessment and reviewing and determining the need for expanded assessment in support areas.  This assessment process was used to determine the progress made on strategies in the Strategic Plan.  Based on this assessment, strategies were removed if they were completed or no longer relevant for the College. In addition, the Committee plans to revise the format of the Strategic Plan to streamline it and make it easier to read and understand.  The Committee will continue to review the progress of the Strategic Plan as part of its mission.  Also, by reporting regularly to the College Senate, to the community, and to the Administrative Team regarding progress in achieving Strategic Plan objectives, the Committee helps to improve internal communications.

Progress

The College continues to link the budget to the goals and objectives of the Strategic Plan process. The College specifically considers impact on strategic planning priorities in the allocation of operating funds and positions, both in the initial budgeting process and as budgets are modified to match available funding.   This is something the College plans to work on in the future since we believe the process could be improved.

The College was awarded an Achieving the Dream Implementation Grant from the Nellie Mae Education Foundation.  This grant will provide the College with $400,000 over a four-year time frame.  Recent media coverage has highlighted a national concern for success for all college students, including those attending community colleges. Lack of success in courses and programs is prevalent throughout the country, regardless of background, ethnic, or racial demographics. Too many students leave college before they earn a diploma or certificate. Multiple reasons are cited for these dropout rates and the widening gap between those enrolled students who do not achieve success and graduate and those who do. Achieving the Dream hopes to determine what strategies will institute the changes that will enhance students’ learning and success.  Approximately half of the College’s students are a product of Bridgeport’s inner-city schools and therefore have unique needs to be met for success. With funds from the initial Achieving the Dream planning grant of $50,000, the College completed environmental scans that include community conversations, student focus groups, in-class surveys, and detailed data collection.  Obtaining this data is essential in determining the best ways to serve the College’s population and to help each student achieve success. Among the results of this data collection are that the students least likely to succeed at the College are the recent high school graduates.  However, this age group is most likely to persist and register for the next semester.  Overall, of fall students, sixty-three percent register for spring classes and forty-four percent continue to the next fall semester. Of all incoming students, eighty percent require at least one developmental course.  Of the developmental courses, students have the greatest difficulty in succeeding in the math courses and also transitioning from developmental math to college level intermediate algebra. For the next four years, the College has established three priorities for student success.

1. More alignment with area high schools in order to close the gap between high school preparation and college expectations. To do this, the Middle College Pilot Program will be expanded by increasing the number of students in the program, by including more area high schools, and by including more courses. (This program is funded by private donors and state funds. The purpose of the program is to remedy the academic deficiencies that seriously limit, and often prevent, students’ achievement in the college classroom.) The College will also develop and implement a high school Bridges Program. For 2006-07, four area high schools are involved, three in Bridgeport and one in Stratford. The Bridges Program provides workshops developed with input from each high school to help prepare students.  These include workshops that introduce students and their guardians to the College and the college experience, as well as workshops that discuss different academic programs, career planning, financial aid, test preparation, and taking the College’s placement test. In each of the following three years, the Bridges Program will expand to four additional high schools in our service area serving a total of 16 high schools.

2. Increase success in math courses. Developmental math instruction will be restructured into an Open Entry/Open Exit format which will allow students to learn mathematics at their own pace by completing the course in a series of modules. Traditional classroom instruction will also be offered for students who are more comfortable with such a format.
3. Improve the retention of students semester to semester and persistence fall to fall.  To do this, a Mentoring Program is being established in which first-time students will be assigned a mentor who will help the student develop career goals, direct the student to tutoring assistance if needed, and to monitor the student’s progress. In the fall of 2006, a pilot program began with four sections of developmental English and Reading students. The Mentoring Program will evolve into peer mentoring and provide community members the opportunity to serve as mentors to our students.

The College administered a student in-class survey to determine students’ initial goals and expectations compared to their present goals.  The hypothesis was that most students did not plan to earn a degree from the College, but instead to transfer to a four-year institution.  The results, however, showed that most students planned to earn a degree at the College.  This result had an impact on the goals of the Achieving the Dream program. The College is now reviewing exit data from graduates about their initial goals compared to their goals when they graduated.  The College plans to continue to collect data to determine why our students begin at the College with a goal of graduating but only a small percentage earn a certificate or degree.

Projection

Following the guidelines of the Achieving the Dream program, the College will evaluate the students’ success and develop interventions to improve it.  Changes in the students’ success will be measured by tracking the number of students who successfully complete developmental courses and progress to credit-bearing courses, enroll in and successfully complete gatekeeper courses, reenroll from one semester to the next, and earn certificates and degrees.  

The College assesses educational objectives at several different levels. At the program level, the College asks every graduate to fill out a graduate satisfaction survey. Using data from this survey, changes in the program are considered.  The Curriculum Committee has the on-going task of evaluating programs and helping the College determine whether or not programs should be phased out or new programs added.  

Planning at the program level includes a self-study.  This includes listing the department’s Key Performance Indicators (KPI).  The KPIs assess the effectiveness of the department and its programs.  Each of the KPIs chosen has measurable changes.  The KPIs are considered an on-going document.  Once each KPI is met, it may be monitored less frequently or deleted; new KPIs are then developed and added.  Outcomes are discussed in more detail in the Academic Program section.

At the college level, the College has assessed its educational objectives by participating in the CCSSE (Community College Survey of Student Engagement) survey.  This survey is used to help determine the students’ satisfaction with the institution and the areas that need improvement. The College performed extremely well overall. The College was the top ranked institution in the entire survey (of about 150 institutions) in support for learners and was one of only three institutions that had an overall score of 60 or more.  And in three out of five of the benchmarks, the College performed well above average, especially when compared to other Connecticut community colleges. 

Departmental planning involves meeting monthly to discuss issues and concerns.  Planning at this level includes determining clear objectives in which student achievement is assessed.

Planning for the future also includes updating technology.  Improvements include the upgrading of computers and monitors for classrooms, labs, faculty, and staff; the upgrading of Banner and Banner training; the updating of the College Website and the creation of more media-rich classrooms.

Lastly, the College is expanding into the recently acquired adjacent building.  This expansion will allow for an increase in the number of classes that can be offered at times convenient for students and an increase in the overall number of classes that can be offered.  Quiet study areas, which were suggested by students, have been incorporated into the design of the building.  More office space will be available for faculty and staff as the College continues to grow.  

STANDARD THREE:  ORGANIZATION AND GOVERNANCE

The revisions in Standard Three make clear the need for and structure of more effective and transparent lines of communication between college stakeholders and the office of the President in three ways. First, areas of responsibility will be clearly defined, allowing college community stakeholders to understand the function and actions of the president, the Board of Trustees, and the College Senate. Second, this clarity of responsibilities will ensure a shared system of governance in which the president, while having final say in the institution’s governance, will be able to rely on pertinent input from system officials in the State Board of Trustees and the staff of the System Office as well as from staff and administration of the College. Third, the College’s stakeholders will be aware of these structures, will utilize them, and will perceive them as conducive to their voices’ being heard on the highest levels of college decision-making.
The College’s governance environment, an area cited for special emphasis in the last accreditation report, was reformed between 2002 and 2006. This structural change was due to many factors: the efforts of the president, faculty, and staff to attain a more open and direct climate of communication (see “Response to areas identified for special emphasis”); system-wide progress in determining the role of the Board of Trustees, in addition to specific policy developments by that board; the energizing of the College’s Regional Advisory Board, which injects a community voice into the College’s governance; and the creation of the Organizational Culture and Planning and Assessment Committees, which review college policy as it adheres to the Mission Statement and goals of the College (see “Standard One: Mission and Purposes”). In addition, the college community has acknowledged favorably the effectiveness of the College Senate as a body in which faculty and staff opinion has a major role in sharing the governance of the College with the president, a role sought and accepted by the president, with whom final decision-making authority rests.

Progress

The 2002 report was created at a time of flux in the College’s governing structure. The College was still settling into a new location, student numbers had jumped, new instructors had to be hired, and new governing structures were being initiated on both the College and state levels. The major change then being implemented was the institution of a College Senate with powers that reflected a high level of administration support. In 2001, a new Joint Statement of Governance was created, giving a real stake in college governance to the faculty and staff through the auspices of the College Senate. However, the exact nature of the Senate and the effect which the Joint Statement of Governance would ultimately have on its powers and authority within the college community was still being worked out in 2002. On the state level, the Board of Trustees was making an effort to achieve commonality in administrative areas. Thus, the administration, faculty, and staff were all somewhat unsure of their understanding and support of the attempts at improving governance through organizational means.

In the five years since the preparation of the report, the College has seen uncertainty regarding the effectiveness of advisory and governing institutions at the College diminish greatly. Improved familiarity with institutional governance bodies, more widespread use of such bodies, and an enhanced climate of governance among administration, faculty, and staff is indicated in a number of ways:

The Board of Trustees has made progress in promulgating system-wide policies in a number of areas, including common course numbering, honors, and grading. At the same time, the College is afforded ample room to institute policies responsive to its own needs.

The Regional Advisory Council has made significant progress in creating community awareness of the College and its programs. It has also spearheaded the effort to secure a strong institutional development plan for the College’s long-term financial viability.

The administration has striven to inform faculty and staff fully of all issues affecting the College as a whole, including distributing Administrative Team meeting agenda and minutes; Community Meetings are held once a month. Although policy decisions are no longer put to a vote in this venue, information of college-wide interest is disseminated and opinions are often heard there. The meetings are well attended and very collegial.

The Joint Statement of Governance, passed by the College Senate on October 17, 2001, laid out an ambitious attempt to increase shared governance by ensuring that “all members of the Community of HCC hereby acknowledge the College Senate as the cooperative governance vehicle, elected by the Community and operating in a collegial manner to represent the best interests of the institution.” This document was revised in April 2006 to reflect the few changes necessary as a result of the college’s continuing evolution.  Specifically, the committee listing was reviewed and updated, the remainder of the document being judged accurate without additional changes.

Support and trust in the role of the College Senate has created a very real climate of shared governance among administration, staff, and faculty. This increased sense of ownership in college-wide decision-making can be seen in the following ways: complete College Senate by-laws have been distributed to all members of the college community; the agenda and minutes of College Senate meetings are distributed among the college community; College Senate membership is full, and there are generally more candidates than positions open; the administration has shifted advisory and decision-making duties to College Senate-sponsored bodies; Senate Committees, including the Governance Review Committee, Planning and Assessment Committee, and the Organizational Culture Committee, have been charged with oversight on governance structure, communications, and policy decisions as each adheres to the Mission Statement and goals of the College; the work of three presidential advisory committees has been largely absorbed by the College Senate, as that body has now become the main venue for staff and faculty voices to be heard at the highest levels of the administration.

Projection

The College community as a whole recognizes the fundamental need for a cooperative approach to governance. To this end, the organizational changes made in governance of the College in the last five years have been clearly successful. However, administration, faculty, and staff also realize the necessity for continual improvement in the process of instituting practices conducive to shared governance. Statewide, the Board of Trustees is still making progress toward its goal of creating common policies that enhance flexibility among the state’s community colleges and other institutions of higher education. The Regional Advisory Council’s role in influencing college policy is consistently expanding, especially in the coming major gift campaign being undertaken by the College Foundation. The College Senate has been accepted by the college community as an accessible, respected avenue for giving voice to all strata of the college community; this is expected to continue. At this juncture, the goals of the 2002 report appear largely to have been met. The concomitant concerns raised in the NEASC campus visit report have been faced and in large measure eased through the widespread acceptance by the administration, faculty, and staff of the governing structures at the College.  Further discussion on governance is found above in the analysis of areas of special emphasis under cooperative governance.

STANDARD FOUR:  THE ACADEMIC PROGRAM
The College works diligently to assure the academic quality of its programs and courses.  During the last five years it has conscientiously moved toward more systematic and comprehensive methods to ensure the integrity of its programs and its courses through better techniques for assessing student learning.  This is further enhanced by an academic support system which affects all aspects of student learning and increases the institution’s effectiveness.  

Progress

New Programs

In the last few years new certificate programs have been established in Web Site Design, Network Administrator, and Police Management and Administration.  The College also established the College of Technology Pathway Program, Technical Studies:  Industrial Tech Option.  Our recently established Theater Arts Program has increased its offerings from four to ten courses, and its majors from zero to twenty-nine.  It has added an Advising Board of twelve members for both advising and assessment purposes.  In addition a Journalism Program has received formal approval from the college’s Curriculum Committee and the College Senate and should get final approval this year from the State Department of Higher Education.  This program has already begun its assessment efforts by integrating WebCT-Vista and other technologies into its courses to allow students to learn more easily.  It has also used capstone portfolios in required Journalism courses to measure students’ ability to meet program objectives.  The College newspaper has doubled in size during the past five years.

Probably the most extensive new program is called the HCC Weekend Program.  A major research effort undertaken in 2004 found that there was a significant need for the College to expand its weekend offerings.  The research also indicated a desire by students to be able to obtain their degree by taking classes only on the weekend.  Based on this, the College significantly expanded its weekend college offerings.  During the fall 2006 semester, for instance, the College offered over sixty classes in the Behavioral/Social Sciences, Math/Science, Business, Humanities, and Developmental Studies on the weekends.  Classes are offered on Friday night, Saturday morning and afternoon, and Sunday from noon to six o’clock.  Currently, by attending only weekends, students can obtain degrees in General Studies, in Pre-Nursing, and in the Customer Service/Marketing Option of the Business Administration degree.

Assessment Techniques for Existing Programs

The Fine Arts and Graphic Design programs might serve as examples of the never-ending efforts to assess programs.  Assessment is, for example, a never ending process in both.  All of the following are routinely utilized to measure student achievement:  portfolio review, narrowly defined rubrics, the annual Student Art Show, comments from employers, and a Graphics Design Advisory Committee.
In addition the Business Department initiates assessment tools in all four of its areas:  Accounting, Computer Information Systems, Business Office Technology, and Business Administration.  The actual assessment takes the form of measuring success rates based on course completion with a C or better, pre- and post-tests, and graduation surveys which recently have discovered that fifty percent of students who complete a degree program are accepted into a baccalaureate program.

Finally our Tech Prep program is continually assessed by those participating in it. The College has now expanded the program to include three local high schools with the hope of involving more in the near future.

New Courses

The College has recently added over a dozen new courses including Technical Writing, Programming Logic, Operating Systems, Advanced ESL, and Writing and Research for Law Enforcement.  As a response to the community and other demands, it has added courses in Music Theory, Russian, Polish, and World Religion, the latter of which has been more successful than we had imagined with full classes in every section.  The Art Museum as Cultural History is a unique course whereby students make in-depth studies of museums visited. The Academic Skills Course was developed as a freshman orientation course to help students succeed in college.  Elementary Latin I, an on-line course and the only such course in the state, was so successful that Elementary Latin II is now being offered, also on-line.

Existing Courses - New Assessment Techniques

Although it is always important to create and integrate new courses, the College has put much of its emphasis these past five years on already existing courses.  What do we know?  How do we know it?  What are students learning?  How can we demonstrate what they are learning?  These and other similar questions have been the center of interest. What follows are a few examples of typical activities from all five academic departments.

Business

Using KPIs developed earlier, the Business Department conducted many assessment studies in their various areas.  One study, for instance, determined that 67 percent of students successfully completed business courses with a “C” or better.  In Computer Information Systems (CSI) using pre-tests and post-tests, completion rates varied from a low of 12 percent in PC Hardware to 77 percent in Data Communications.  It was later determined that the wide discrepancies discovered reflected previous knowledge that students had brought with them.  This information will be helpful in planning future courses.  In Accounting a wide variety of success rates were discovered in different classes within the same subject area: the failure rate was as low as 2.21 percent and as high as 25.04 percent.  Matters like students’ maturity, interest, and accountability were factored into the results.

Behavioral Science/Social Science

The Behavioral Science/Social Science Department conducted an in-depth assessment involving all full-time members and many adjuncts in December of 2005 to measure outcomes in all 101 courses including Psychology, Sociology, Criminal Justice, Western Civilization, American Government, Early Childhood Education, and Human Services courses. Students were asked to respond to questions about the ten most important ideas students should know at the end of each course.  While there were some slight discrepancies between full-time and adjunct responses, the results were fairly consistent with students responding correctly between fifty and eighty percent of the time.

Developmental Studies

In addition to regular placement exams, Developmental Studies students are assessed at the beginning of courses to ensure proper placement.  This occurs via writing samples in ENG*E013 and ENG*E043, reading diagnostic tests in ENG*E003 and ENG*E073, and pre-tests in MAT*E075 and MAT*E095.  (The asterisk in a course number indicates that this course has the new common course number; the “E” indicates that the course is being offered at Housatonic Community College, the fifth college in the system to be established, hence the fifth letter of the alphabet.) Post-tests are administered at the end of all courses except ENG*E043, where assessment is done by a portfolio similar to that used in ENG*E101 classes.  Pre-and post-tests are also given to ESL classes, including a departmental Exit Essay Writing Exam.

Using Developmental Studies KPIs, various studies were conducted with the following goals:  to ensure proper placement so as to reduce the number of students who change courses; to increase the percentage of students who complete their developmental courses with a “C” or better (in fall of 2005 this number was 58.2 percent); to enhance retention; and to enable learners to acquire competencies needed for success in college level courses.  With reference to the latter, in the spring of 2006, 59.6 percent of students coming from ENG*E043 were successful in ENG*E101, but only 39 percent of students coming directly from MAT*E095 were successful in MAT*E137.  In an informal survey of all full-time developmental students, a large majority indicated they were “greatly satisfied” with their learning.  The total results will be analyzed in the fall of 2006.

Humanities Department

The Humanities Department applied specific assessment techniques in several different areas.  For example, the faculty of Two Dimensional Design courses formally assessed students with a rubric that could be applied to portfolio samples.  The results were analyzed and, with faculty recommendations, changes were then instituted in the fall of 2005.  The Basic News Writing and Feature and Magazine Writing courses (as well as other Journalism courses) were examined and revised extensively to reflect changes in the field.  Also, in one of the largest studies of its kind, all full-time English faculty and a majority of the adjuncts attempted to assess ten student outcomes from ENG*E101 via the portfolio method.  The results were gathered from morning, afternoon, and evening courses.  The findings will be discussed and acted upon in the fall of 2006.

Using KPIs developed by the department, Humanities faculty attempted to examine the rate of students who successfully passed (C or better) non-Humanities courses which have an ENG*E101 prerequisite.  To establish a comparison, the same question was asked regarding students who scored lower than a C grade (C- or D) in ENG*E101 and then went on to take the non-Humanities courses.  Finally in May of 2006 and using another KPI, the Humanities Department sought to measure the success rate of students who passed ENG*E102 and then took a 200 level literature course.  The results of these KPIs will be interpreted when all the data is in, hopefully in the fall of 2006.

Math/Science

Using KPIs developed by the department, students were questioned regarding their satisfaction with the quality of instruction in math and science courses and with their preparation for further study and employment.  Student evaluations were also considered in determining a “learning-centered environment.”  Results showed a better than 90 percent satisfaction rate with instruction though the results regarding future study and employment have yet to be determined.  The department also did a Final Grade Summary examining the percentage of students who earned a “C” or better.

In addition, the Math/Science Department did a close assessment of three courses.  In Intermediate Algebra a department final was given in all classes and a Problems Analysis was done for the fall of 2004-2006.  Students did the best in 2006 although “using quadratic formulas” was a continuous problem.  A pre- and post-test was utilized in Pre-Calculus to assess forty-two students in four sections and the post-test showed significant improvement.  Biology was also used to assess whether students were able to incorporate what they were learning in a course into their daily lives.

Academic Support - Advising

For a long time having recognized the need to centralize and improve academic advising, the College hired a Director of Academic Advising in November, 2004.  The first task completed was the revision of the academic advising system, which was completed in the spring of 2005.  Among other matters, the director was charged with providing academic advice to new, transfer, readmit, and continuing students.  During advising sessions the Director shows students how to use on-line services (SOS), access degree plans, find a faculty advisor, register for classes, and receive help on financial aid.  Weekend and evening classes were visited, brochures were distributed, and over 9000 letters were sent directly to students.  In the spring of 2006 semester, 1,029 students received advising in the Academic Advising Center.

Now that the Center is up and running, several goals have been outlined for the fall of 2006 and the spring of 2007.  The Academic Advising Center will, for example, assess the effectiveness of the current academic advising process using student retention as a measure.  The Center will track students and develop a link on the College Website.  The Center will also move toward a more centralized model to alleviate advising errors and other confusion that sometimes occurs.  Training opportunities will be provided for the faculty throughout the coming year.

Academic Support - Distance Learning

Prior to February, 2005, the College had only three fully on-line courses, and at the same time the decision was made to move the community college system to the new WebCT-Vista.  Concurrently the College hired a new Distance Learning Coordinator (now Director of Distance Learning) to assist in meeting the training and administrative needs of the new delivery system for the on-line environment.  This training consisted of four learning modules and two additional software programs.  Data to date indicates that thirty-four faculty have been trained in at least one learning module and eleven of these are full timers who employ WebCT-Vista extensively.  Twelve adjunct faculty have also participated.

During the fall of 2005 six courses were available on line and this number rose to eleven in spring of 2006, in addition to numerous hybrid courses.  Several new learning modules are currently being developed to engage students, the most exciting of which is the e-portfolio.  These new programs and technologies have allowed students from all areas of the state and from as far away as North Carolina to benefit academically from the expertise of the College’s faculty and the technical skills of the Connecticut Distance Learning Consortium. As the College continues the development and offering of online courses, students may be able to complete fifty percent of the required course work for the associate degree by 2011. 

Projection

Much progress has been made in the last five years at the College in using various forms of assessment to discover how and what students are learning.  The College has assessed all five academic departments and the various support areas, but much still remains to be done.   The College must assess areas which have not been looked at and follow up where obstacles have been cited or where recommendations have been made.  But with its own initiatives plus data gathered from the Achieving the Dream grant, the College has the resources necessary to continue with assessment tasks and improve student learning.

STANDARD FIVE:  FACULTY
The faculty at the College continue to be dedicated to teaching and advising students to promote student learning and success in courses and programs.  The faculty are well-qualified to teach in their areas of expertise having attained at least a master’s degree in their areas of specialization, and nine faculty hold a doctorate degree.  

Progress

After several years of neither replacing faculty who left the College nor hiring new faculty, the newly developed processes and procedures for faculty and staff searches were tested in the fall of 2003, when the College had the opportunity to hire ten new faculty members. Committees comprised of faculty in the specific disciplines and staff who were representative of the College were formed. The committees quickly and efficiently developed job descriptions, assisted with advertising the positions, and developed the interview process that included questions and teaching demonstrations.

After reviewing candidate files and completing interviews, the selection committee provided the Academic Dean with a list of recommended candidates with their strengths and weaknesses identified. The President then interviewed all candidates recommended by the committees. She compared her ranking of the candidates with the rankings provided by the committee. The Academic Dean completed the reference checks.

This process resulted in the hiring of nine faculty for the spring semester of 2004 and a tenth new faculty member hired in the fall of 2004. The selection process has been used successfully since the fall of 2003 for the selection and hiring of faculty, staff, and administrators. 

Since 2002, enrollment growth continued each semester until the fall of 2005 and the spring of 2006 semesters, when enrollment declined slightly.  In 2002 the College had 4,267 students, 64 full-time faculty members, and 180 part-time faculty members who taught 51 percent of the sections offered.  In 2005-2006, the College had 4,471 students, 73 full-time faculty members and 205 part-time faculty members who taught 48 percent of the sections offered.  Since 2002, there has been a 4.7 percent increase in the numbers of students and 15.6 percent increase in the numbers of full-time faculty.  

The College will complete searches for two full-time faculty vacancies with the intent to have the faculty selected and teaching in the spring of 2007.  While none of the five academic departments has 65 percent of the sections taught by full-time faculty - the desired system goal - the addition of new faculty has brought the College closer to the desired balance between full-time and part-time faculty.  For example in the Humanities Department in the spring of 2006, 61 percent of the sections were taught by full-time faculty with the four other departments ranging from 50 percent to 55 percent taught by full-time faculty.

The roles and responsibilities of full-time and part-time faculty continue to be defined by the Collective Bargaining Agreement between the Board of Trustees of the Community Colleges and the Congress of Connecticut Community Colleges (the 4C’s).  The contract defines the workload for both and the roles and responsibilities of both.  Full-time faculty are required to complete additional responsibilities and maintain office hours.  The additional responsibilities that are a high priority for each academic year are developed jointly by the Academic Dean and representatives from each academic department, the Peer Committee.  All faculty are actively engaged in advising students with each faculty member participating in the open enrollment rush that occurs during the week before classes begin each fall and spring semester.

The 4C’s contract language, which also defines the evaluation process and procedures, has not changed since the College’s self-study of 2002. The intent of the process is to evaluate and provide guidance for improvement.  However, the forms used and questions asked still tend to be redundant and cumbersome for department chairpersons to complete.

All faculty have equal access to funds available for professional development.  The amount available increased from $750 to $1000 a person this fall semester. While still not adequate, these funds provide support for meaningful activities. Professional development funds are also available through Perkins grants.  The Center for Teaching offers several instructional aids throughout the year, including access to opportunities at the very successful Barnes Seminar held annually.  Since the new Academic Dean arrived in 2003, each semester has begun with a professional development program and orientation for all new full-time faculty as well as for new and continuing adjunct faculty. Professional Development and assistance in aspects of technology are central to the College’s philosophy. The result is a well-prepared faculty who not only enjoy teaching but are dedicated to their students and to acquiring the best teaching methods to promote student learning.  

Faculty have a lead role in the use of technology at the College.  To promote the use of on-line instruction, from placing a syllabus on-line to the offering of a complete course, the College has hired a Director of Distance Learning.  Already there has been increased number of courses offered as either hybrid or fully on-line courses. In the fall of 2006 faculty mentors, either for payment or for completion of the additional responsibilities obligation, began to assist faculty learning how to use the on-line software packages available to them and how to develop on-line courses.  

The addition of media rich classrooms has added to the instructional capabilities of the College. All of the classroom technology has the same configuration, so training is needed only once by a faculty member. Training in the use of the media-rich classrooms is provided in groups and in one-to-one instruction.
Faculty are also actively involved in programs at the College that are often beyond or in addition to their instructional duties. They take the lead and often play a decisive role in these programs. This commitment contributes to the success of the programs, including Achieving the Dream and the Middle School Pilot Program. 

Projection

The College will continue to need to add additional faculty with the projection of a smaller percentage but a continuous growth of student enrollment each year.  The current and new faculty will need to be knowledgeable and comfortable with using multimedia and distance learning technology in order to effectively teach the new high school graduates and returning adult students.  At the same time new methods of instruction such as open entry/open exit will need to be evaluated for the impact on student learning.  

STANDARD SIX:  STUDENTS

The College has a clear and consistent program of admissions and placement testing.  All degree-seeking students are required to take a placement test and are advised based on test results.  The College provides an extensive developmental course sequence in order to prepare the students for college-level work.  An Ability to Benefit clause was inserted into the College Catalog and clarifies the policy that students who apply to the College and do not have a high school diploma must meet the minimum score on the placement test as defined by the College.

The division of Student Affairs provides an extensive program of support services to improve the retention and graduation rates of students.  These services evolve as the needs and goals of the students change, but always include academic support, career and personal counseling, and academic advising in a manner consistent with its mission and regulations.

The College has recently reviewed its academic standing policies to provide the students appropriate and effective feedback for success.  The students have been systematically approached to provide feedback to faculty and administration to help the College refine its student services and programs. For example, based on student feedback, the College realigned its funding sources to establish a Career Resource Center and hired a professional career counselor.  The College has also streamlined its registration process. Students now enjoy the flexibility of on-line or on-ground registration and a one-stop process that includes admission, testing, advising, and registration.

In response to the new NEASC Standards, the Student Affairs Division began in 2005 to determine how effectively it was fulfilling its role in student achievement and success. The Division focused on two major areas: the improvement of planning and delivery of programs and services, and the development of methods for assessing the effectiveness of these student services.

As a preliminary step, it was determined that the implementation of both foci required a review of departmental mission statements, followed by the development of key performance indicators for programs and services. Within the Division, departments charged with converging responsibilities in Admissions, Retention and Graduation, and Services to Students worked in an integrated and consultative manner to accomplish these tasks.

Progress

At the onset, given the range of departments within the Student Services Division, it was important to identify the central mandate underpinning the diverse responsibilities, initiatives, and programs represented by revised mission statements and newly-developed performance indicators. This mandate, which constitutes the Division’s overriding mission, was determined to be the provision of “comprehensive services” to support student learning needs and goals. Further, as a corollary, these services supported components of the institution’s mission such as access, student persistence, success, and diversity. 


In Student Services, it was critical that planning included a marketing component to address program visibility and increase outreach. The goal was to target student awareness of programs and services in order to increase use of the full range of academic support. Steps in this direction have included optimal use of advertising space in the building, including individual classroom, corridor and cafeteria postings and creative bulletin board displays. The Division’s Web page was also updated and expanded with links for on-line access to cyber-orientation, e-tutoring, and placement testing tutorials. Drop-in hours have also been extended to include an all-day Friday ‘Mega Math’ pilot tutorial program which is currently drawing a significant number of students – and which will also be the focus of comprehensive outcomes assessment. 

Additionally, the Academic Advising Center (AAC), established in August 2005 and staffed by a director, an academic advisor, and clerical support, has engaged aggressively in training faculty and staff as partners in a range of initiatives established to address identified bottlenecks in the admissions process – especially in registration and advising. Many of these actions are also occurring in the context of the institution’s Achieving the Dream program, in which the Division is a partner. Further, regarding staffing, though the Special Services grant program was not renewed for the 2005 - 2006 academic year, both the director and her assistant were reassigned as counselors in the Counseling Center.

Internal and external communication regarding student services and student activities has been addressed on several fronts, especially through increased cooperation across the division with meetings and informative updates. These activities to augment and coordinate the support services are reflected in the seventy percent growth in student enrollment between 1996 and 2004, from 2653 to 4701.  In fall of 2005 and 2006 there were decreases of 4.9 percent and .9 percent respectively, resulting in a current fall enrollment of 4431 students.  This level of enrollment is expected to continue until the College adds its additional facility in the fall of 2008 at which time an enrollment surge is predicted.

Projection
Key performance indicators established for Student Services have begun to drive the collection of raw data in selected program areas, including orientation and tutoring. In developing both quantitative and qualitative tools for assessing student needs and determining program efficacy, the Division has moved beyond the Community College Survey of Student Engagement (CCSSE) – a nationally administered assessment tool that the institution began using in 2004 – to deliberate on a variety of in-house assessment measures.  

Raw data has always been collected for most Division activities, including program delivery, mailings, and student visits and participation, and transcript evaluation. The new focus is on moving the Division toward outcome measures that analyze and indicate directions for program improvement and delivery, as well as contribute to fiscal decision-making. As a specific instance, assessment measures are being developed – and assistance sought from the Office of Institutional Research (OIR) – for the Mega Math pilot tutoring program which addresses student challenges in mathematics and retention in science-related careers.

As noted in Standard Two, Planning and Assessment, the College will implement a pilot study of teaching developmental mathematics in an Open Entry/Open Exit format. Student success in the developmental courses and in subsequent College-level math courses is the criteria to determine if this method of instruction is more successful than traditional classes. Also based upon the analysis of success in courses, the placement scores for entry into English Composition (ENG*E101) will change starting in the fall of 2007.  Evaluation of this change will be based on student success in English Composition and subsequent English courses.

The College offers an integrated and diverse program of college academics, services, and extra-curricular activities to engage the students and to provide them with a total college experience. Upon graduation, students are well-prepared to transfer to four-year institutions or to enter the work force with requisite skills and confidence. A newly reactivated alumni association will follow-up on graduate activities and success stories and will provide another source of inspiration to students.

STANDARD SEVEN:  LIBRARY AND OTHER INFORMATION RESOURCES

In 2005, through an ongoing self-study, the Library began a comprehensive review of its contribution as a partner in institutional effectiveness. In the context of this continuous exercise, the Library revised its mission statement to emphasize the comprehensive and student-centered nature of its services and responded extensively to institutional mandates regarding the development of key performance indicators. Specifically, the focus has been on ensuring that the Library program meets the new Standard, addresses needed improvements, and responds to Standard Four: the Academic Program imperatives.
Progress

The purpose of the self-study mentioned above was to establish a strategic planning matrix for engaging in continuous cycles of evaluation, outcomes assessment, and implementation of key performance indicators. The Library then took the steps mentioned below in the fall 2005 and spring 2006 semesters.  

Peer Group and Other Comparison Measures
The revision of the Library’s mission statement was followed by the development of a strategy for determining the adequacy and impact of the Library program and services through peer comparison. The library identified two peer groups and developed points of comparison for input and output measures. The first peer group, which comprised all libraries of the twelve schools in the Connecticut Community Colleges (CCC) system, provided comparison data gathered through the National Center for Education Statistics’ (NCES) biennial survey of academic libraries. As an outcome of this interim step, NCES data for 2002 and 2004 have begun providing analytical tools, in the form of comparison group averages, for planning and assessment in the key performance areas of services, expenditures, and collection development. The Library is also currently working with the College’s Office of Institutional Research (OIR) to determine the efficacy of the second peer group, which comprises schools participating in the Community College Survey of Student Engagement (CCSSE), a survey of students across several benchmarks, including support for learners. Attention was also given to optimizing use of existing in-house measurement tools to gather, more comprehensively, quantitative and qualitative data for evaluation and analysis of key performance indicators in the areas of instruction, assessment, and services. For example, the Library continues to utilize the College’s Graduate Exit Survey which assesses student satisfaction across a broad range of college service areas, including support and academics. The 2004 and 2005 Summary of Findings, indicate the Library as providing highly satisfactory levels of service, averaging over 90 percent satisfaction across all measures. The Library is also developing new survey instruments that will target student and faculty user satisfaction, non-use and information literacy skills.
Improvement has occurred in several areas. Key performance indicators (KPIs) were further developed in the areas of planning, assessment, outcomes assessment, instruction, access, and services for the 2005 – 2007 outcomes assessment cycle. In large part, the implementation of these and other systemic steps constitutes the means through which needed improvement occurs, especially for key performance indicators. Steps taken to meet the new Standard, and to respond to Standard Four’s imperatives, also serve to address these concerns.
Information Literacy & Instruction
In the areas of information literacy and bibliographic instruction, there has been an increase in the percentage of students reached (including subject classes and Middle College students); a goal of 100 percent for students registered in DS 099 Academic Skills Instruction and ENG*E101 English Composition classes was met in both the fall 2005 and spring 2006 semesters and is currently on target for the 2006 – 2007 academic year. Several measures, including graded library research exercises and research skills applications embedded in student assignments, converge to aid outcomes assessment in this area. Further, information literacy initiatives, such as the Writers in the Housatonic Classroom Program, which brings published writers into English composition, creative writing and journalism classrooms, have served to promote understanding and appreciation of research and writing that more directly affect student learning and achievement. The inter-library loan process has been revised to involve reference librarian mediation; forms have been updated and steps in processing paperwork reduced for increased efficiency. 

Communication
To aid strategic planning and to boost the use of resources, a 50 percent goal was set for an increase in the points of access through which the Library disseminates information to its service population. Data gathered through the spring  of 2006 indicate the Library already passing the 50 percent goal through expanded classroom visits, increased collaboration with faculty on specific programs such as Writers in the Housatonic Classroom, more frequent e-mailing to faculty on new acquisitions, and systemic distribution of support materials such as subject pathfinders and the 24/7 On-line Reference Service. Further, the Library established the Library Liaison Project, which has created clear and measurable means for communication and cooperation between the library staff and the faculty. Each academic department has been assigned a professional librarian who communicates directly with the faculty through departmental meetings and collaborates with them across a broad range of services.

Collection development, Web site, Staffing, Budget, Facilities

Some recommendations and guidelines of the Joint Council of Librarians’ Collection Development Policy have been applied. There is more informed and broader library staff participation in resource selection and weeding of the collection. In support of Internet-based instruction, there are ongoing efforts to refine library access and use through WebCT-Vista. 
The library Web page has also been re-designed, with positive feedback on user-friendliness and ease of navigation. 

With regard to staffing, a full-time library associate was hired in 2004. The library also maintains an active roster of three part-time professional staff for evenings and weekends. 
Regarding the budget, the library analyzes use patterns and trends in its deliberations on resource allocation. There is broad-based input into budget decisions, directly from library staff and indirectly from faculty through liaisons. A running list of unmet student requests is maintained throughout the semester and consulted in the context of collection development and resource allocation. 
An increase in physical space and a more efficient realignment of library facilities constitute an integral part of the college expansion plan. In the interim, workstations and other furniture have been repositioned to accommodate technology considerations and student and collection growth. The viewing room has been overhauled to accommodate class as well as individual use and outfitted with a wall screen and several multimedia-use stations. 
Responding to Standard Four: The Academic Program

The library is also responding to new emphases under Standard Four where such emphases clearly indicate specific implications for library service. In particular, library service seeks to ensure that appropriate and sufficient resources exist to support academic programs (4.3) and that graduates demonstrate information literacy skills (4.18) that include competency in retrieving, evaluating, and applying information in research and writing contexts. The library’s engagement in these areas, especially through its Library Liaison Project, is expected to increase points of contact with, and generate feedback from, the academic community, thus increasing the library’s capacity for program evaluation, outcomes assessment, and improved service. 
Projection

The Library views outcomes assessment as critical to its ability to deliver, consistently and optimally, superior service and programs. Outcomes assessment drives needed improvements and contributes to the initiation of new programs across the entire range of key performance areas. Future focus, therefore, is on creating a comprehensive measurement portfolio by completing the identification and development of survey instruments by the end of the spring 2007 semester. 

STANDARD EIGHT:  PHYSICAL AND TECHNOLOGICAL RESOURCES

In the years since the Self Study and the Visiting Team Report, a deliberate and dedicated effort has been made to improve the information technology infrastructure.  Performance and security standards have been established for the equipment. Wireless connectivity for the entire campus has been implemented.  Equipment upgrades have kept pace with the changing standards of the field.  A pilot program of Voice over IP (VoIP) communications was successfully implemented. 

Progress

The College has significantly enhanced and upgraded the IT core infrastructure and computer capabilities in the last five years.  The improvements are comprehensive and include all faculty, staff, and student facilities.

Core and backplane improvements have been installed to provide long-range flexibility and scalability.  Improvements have been accomplished with a $300,000 infrastructure investment.  These improvements have made the current implementation of a secure wireless system possible.
All populated computer workstations have been provided with flat LCD monitors for ergonomic considerations and energy conservation.  Ninety-five percent of all student workstations are also similarly equipped.  

New computer classroom furniture has been purchased, and classrooms have been redesigned to improve both the available student work area and the important student-to-instructor line of sight. 

The mentioned core and backplane improvements have also enabled the College to plan moves to IP telephony (IPT) and to unified messaging.  The implementation of IPT is current, and it should be completed before the end of the academic year.

The improvements in technological accessibility are also carried to all other areas of student involvement.  Computer facilities have been enhanced in the library, the Academic Support Center, the Counseling Center, and the Testing Center.  

Projection 

Library Media Services and the Department of Information Technology play key roles in providing and supporting instructional technologies.  Classrooms have been upgraded with instructional presentation technologies (Smart Classrooms).  There are currently ten classrooms at the College utilizing fully integrated presentation technology.  There are also three computer classrooms with instructor stations that utilize the same presentation technology as the media-rich classrooms, except they are not integrated with a seamless touch-panel control screen.  Classrooms are wired for faculty Internet access and wireless access is available campus-wide.  The inclusion of appropriate classroom technology is standard in the planning for the new facility.  
Incorporation of technology into teaching is a commitment at the College, and it is recognized that there will be an increased need for support of the faculty in appropriate use of instructional technologies and software. 

IT Infrastructure 

The goal of establishing a secure computer connectivity wireless system has been accomplished throughout the campus.  We are currently building on this accomplishment to provide faculty, staff, and students solutions to a variety of applications once limited by wired encumbrance.  

The use of technology, through wireless accessibility, has increased the use of technology at the point of education.  The student in the chemistry, biology or physics laboratory can now utilize a laptop computer where as they previously used a textbook.

The College is planning increased use of advanced classroom presentation equipment in the science and laboratory classrooms.  Interactive response systems (clicker technology) that obtain immediate feedback from every student are currently being employed in the science classrooms. Their evaluation will govern future applications and use.  Video conferencing is also being planned between the College and four year colleges to augment course content for articulation agreements.

Physical Plant 

Physical plant maintenance and improvements are a continuing effort at the College.  Security continues to be a priority, and the College does it well.  The administration pays close attention to the maintenance needs of our current facility while continuing to look forward to our pending college expansion which will almost double the size of our current campus.

The College cafeteria, located on our current campus, was recently the beneficiary of a complete renovation involving the installation of all new furniture.  The furniture was selected with student input and needs as a primary consideration.

The College parking facility is one of the largest indoor parking facilities in the state.  The parking facility receives constant attention and is now on schedule for major maintenance, the epoxy sealing of the concrete flooring. 

STANDARD NINE:  FINANCIAL RESOURCES

The College has three base sources of funding:  (1) the operating fund which represents all student tuitions and corresponding fees for credit and non-credit courses; (2) state subsidies which include all appropriated state funds and capital equipment, deferred maintenance, and infrastructure bond funds; (3) grants (private, state, or federal).

The administrative structure of the financial area of the College has remained the same. All financial areas report to the Director of Finance and Administration. That position reports to the Dean of Administration and the Dean of Administration reports directly to the President. The President, Deans, and the Director of Human Resources comprise the College’s Administrative Team. Among this team’s responsibilities is the coordination of a participatory process through which the College develops its budget on an annual basis. This team also oversees the financial stability of the College and ensures the ethical as well as the legal use of all funds to support our academic and support services.

Progress

Since the fiscal year 2002, the College has continued to preserve and enhance its overall financial position. This stable financial position allows the College to manage its resources and allocate them to support various academic activities as well as address the overall mission and purpose of the College. Although the College did not experience any financial emergencies, if it had, sufficient funds would have been available.

The College is financially very stable as reflected by the Connecticut Community College’s (CCC) annual financial statements. This financial stability has not been achieved at the expense of educational quality. Since our last review by the Commission on Institutions of Higher Education in 2002, through the use of its operating and infrastructure bond funds, the College has expended funds on seven new multimedia classrooms as well as six new state-of-the-art computer classrooms and laboratories. A new location in the city of Ansonia has been opened and offered selected introductory courses to increase local accessibility to the College. Also during this timeframe a parking garage structure at our main campus capable of accommodating 1300 cars was acquired. This increase in spending has been a result of the College’s continuing to expand its operating fund revenue base through increased enrollment and maximizing its use of deferred maintenance and infrastructure bond funds. This increased growth has been continually overseen by not only the administration of the College but also by the System Office, the chancellor, and the CCC Board of Trustees.

The institution’s multi-year financial plan is a direct reflection of the College’s Mission Statement and its strategic planning. Both of these entities have identified traditional and new sources of revenue especially private grants which will ensure the advancement of both educational quality and support services to our students. The chancellor’s office approves all financial planning for the College which currently also involves the incorporation of an additional academic building which will increase not only the size of the College but also the services offered to our students. The Board of Trustees has approved these plans for the College’s continued growth. 

All of the institutional financial resources from all of its various financial streams are dedicated to operations of the College, with a strong emphasis on academic and student support programs. The College has no long- or short-term debt or any other financial obligation that would impede the College from dedicating all of its financial resources to the operational needs of the College. 

The College’s financial administration as well as the CCC System Office regularly reviews the College’s financial aid policies. The purpose of this review is to maximize the financial aid available to all students as well as to keep the College in compliance with the guidelines of all state and federal financial aid programs. The Financial Aid Director or Associate Director is part of the College’s internal Enrollment Processing Committee as well as the CCC System’s Financial Aid Director’s Council. One of the missions of both of these groups is to review the effectiveness of the financial aid policies. 

The College continues to ensure an appropriate internal control mechanism for all types of procurement and payroll expenditures. These control mechanisms involve appropriate signatures of department chairs, divisional deans, as well as the President or Dean of Administration (the chief financial officer of the College), depending on the risk of the endeavor and the financial reserves required. All expenditures, no matter the type or size, are processed against the College’s internal budget system. Financial reporting to all concerned parties is on a regular monthly basis. Occasionally, reporting occurs more frequently as needed. These internal control mechanisms are also reviewed on a regular basis by PricewaterhouseCoopers LLP and the State Auditors of Public Accounts. These established processes have enabled the College to undertake sound financial decision-making which has for years resulted in a stable and sound financial overall standing.

The annual budget process at the College is quite extensive and inclusive with an emphasis on participation at all levels. Initially the process begins five months before the actual budget must be submitted to the CCC System Office. The budgeting process begins at the departmental level (academic chairpersons, department heads or directors and their staff). Their budget requests are forwarded to their division deans, who in turn forward them to the business office for compiling. Once the College’s total budget is compiled, it is reviewed by all the deans and the president to ensure proper allocation of financial resources to all areas including student services, the physical plant, academic programs, and capital projects in order to continue to advance the educational objectives outlined in the College’s Strategic Plan and Mission Statement. The College has found that this multi-level preparation process ensures accuracy, integrity, and faithfulness to the College’s mission.  On a weekly basis the Administrative Team of the College meets to discuss various issues pertaining to the operations of the College. One of these issues is the financial stability and the overall financial condition of the College. Due to the frequency of those discussions financial reserves can be reallocated expeditiously for any event, including operating deficits or surpluses, project costs, and the presentation of the final financial statement. As with all financial discussions made by the Administrative Team, the long-term benefits to our students is of the utmost importance.

As a State of Connecticut community college, not only the ethical but also the legal financial oversight of the College is monitored by the State Auditors of Public Accounts, a private auditing firm (PricewaterhouseCoopers LLP), the Connecticut Community College Board of Trustees, the CCC System’s central office (the chancellor) and the Administrative Team of the College. State and private auditors report on an annual basis while the Administrative Team of the College meets on a weekly basis to discuss not only the financial resources of the College but also the ethical disposition of those resources.

The College is audited annually by PricewaterhouseCoopers LLP. Even though the College is part of a larger public state college system, we are audited based on the same standards as for a private entity. The audited financial statements are in sufficient detail to determine our financial stability; and the management letter as well as the finalized audit is reviewed by the College’s Board of Trustees, the chancellor, the college president, and deans. These officials would, after their review, take any appropriate action if there were any issues cited by the auditors. A copy of the most recent PricewaterhouseCoopers audit statement is available for public review at the College. (Fiscal Year 2005/ July 1, 2004 to June 30, 2005).

The Housatonic Community College Foundation Inc. is a private 501C3 entity whose sole purpose is to support the College through independent fund raising efforts. Its records are audited each year by an independent certified auditor. The Foundation accurately represents the College to all perspective donors and also accurately relates to the donors on a regular basis the impacts of their gifts on the College. Each impact directly relates to the donor’s specific instructions and intentions.

As a state entity, all fiscal policies are contained in the state statutes of Connecticut, in the System’s Board of Trustee regulations, and in the College’s financial policies. All of these fiscal policies are monitored for compliance by the State Auditors of Public Accounts, PricewaterhouseCoopers, and our internal administrative management team (composed of the College’s president and deans). The latter group also ensures not only that all fiscal policies are ethical and use sound financial practices but also incorporate the spirit of the College’s Mission Statement. 

With the various annual financial audits performed by both private and public auditors, combined with the weekly internal Administrative Team meetings, the College has in place the appropriate financial management to maintain not only its integrity with this continuous stream of financial information, but also to perform self-evaluations on its present financial condition in order to institute actions that will result in not only preserving its present financial condition but providing a stable financial platform to build for the future, whether it be building academic programs, student support, or new buildings.

Projection

Since the College’s last review in 2002, the administration has identified various new sources of revenue for the College. The College has created a Grants Development Department which has been successful in obtaining several private and state grants to make the College more accessible to minority students. This new department has also been instrumental in applying for various other federal grant programs. The College has also created a new Distance Learning Department. This department was created several years ago and is designed not only to provide new revenue sources but also to provide more accessibility for our existing and potential students to attend classes. Lastly, the College plans to open a second academic building in the next several years. This building will increase the size of the campus by approximately 90 percent. All of these endeavors are designed not only to increase the College’s revenue base but also to increase accessibility to our academic programs. While this takes place, no existing academic programs or student support services will be curtailed or minimized in any manner.

The College will continue to emphasize on-line registration and payment as well as encourage an increase in Financial Aid applications and will also continue to explore improving the effectiveness of our Installment Payment Plan Option.  In addition we will continue to encourage a customer service orientation within the Business Office.  Furthermore, the College will maintain and evaluate existing controls on items such as postage, copy services, and office supplies as well as encouraging savings programs in areas such as utilities, heating and cooling, and efficient construction and maintenance techniques.

STANDARD TEN:  PUBLIC DISCLOSURE

The College makes every effort to ensure the accuracy of the information presented in the College’s various publications.  The institution makes certain that all relevant information is available to students and others who need to make informed decisions and that all information is correct, accessible, comprehensible, and adequate.

Progress

Essential information is contained and presented in the annually published College Catalog/Student Handbook. A live database is the master file for all administration, curriculum, and programming information. This database has greatly improved the accuracy of the College Catalog/Student Handbook and helps to assure its accuracy. (Accuracy and currency of the content has been greatly improved through the initiation of a live database that is the master file for all administration, curriculum, and programming information.) This database is only accessible to the College’s Webmaster, ensuring that data is put in from a sole source. This individual continually updates the database as changes, amendments, and additions are approved by the administration, curriculum committee, and the community college system.

This information is taken in its entirety, reformatted for publication, and presented to the public in the form of the combined College Catalog/Student Handbook, which is then distributed as a 160-page document. This document is disseminated electronically via the College’s Website and is included as the major component of a compact disk that is available to college applicants, as well as for marketing, fund-raising, public relations, and other purposes. 

The College Catalog/Student Handbook is available to the college community via distribution in the College Library. Each new student is provided with a packet of information about the College and college life at two orientation sessions conducted by Student Affairs. Each packet contains a copy of the College Catalog/Student Handbook in addition to study guides, campus maps, student activities, and other information. 

The College Catalog/Student Handbook is also given to every student enrolled in Academic Skills Development classes where it is an integral part of the learning experience.

The printing schedule of this document has been adjusted so that the information is available for each upcoming academic year on, or before, the July 1 preceding the next fall’s registration period.

As soon as the College Catalog/Student Handbook has been completed, individual program brochures and curriculum information are updated and reprinted to ensure consistency in the information provided in all publications.

Projection

The College does not foresee replacing any of the vehicles used for the dissemination of information. Information is updated each semester as policies are added or amended by the College administration, the community-technical college system, the Board of Trustees, and the various agencies (federal and state) that support the College’s mission.

As advances in technology provide new avenues of dissemination, they will be carefully evaluated to determine their relevancy in presenting critical college information to the appropriate audiences.

STANDARD ELEVEN:  INTEGRITY

The College’s values and principles are clearly articulated in its Mission Statement and the institution’s commitment to these values is demonstrated throughout its dealings with all its constituencies.  The College exemplifies its commitment to its policies and practices by responsibly integrating them into its on-campus and off-campus activities to ensure the appropriateness and integrity of these activities.

Progress

The College operates according to the policies and procedures established by the Board of Trustees of the Connecticut Community College System and according to its own governance policies. Human resource management concerns are articulated in a comprehensive policy and procedures manual and in individual collective bargaining agreements for the College, including the policies and process for grievances. Both the letter and spirit of applicable laws have been carefully taken into consideration by the College when determining ethical standards and applying norms to its operations.  Recent developments in the State’s legislature have helped in this regard.  The commitment to these principles is exemplified equally by administrators, faculty, and staff. During the time since the last self study, the College has further broadened its ethical base in the areas of communications and shared governance.

The College is committed to the principles of academic freedom and supports the free search and diffusion of knowledge. The College has policies and practices that ensure the fair treatment of its students, staff, and faculty. The confidentiality of student records is ensured by compliance with appropriate federal and system statutes.

The College non-discriminatory policies and practices are prominently displayed in its main publications and cover all areas of recruitment, admissions, employment, and evaluation. Its Affirmative Action Plan is filed every year with the Connecticut Commission on Human Rights and Opportunities.  The College dutifully addresses areas of concern and develops plans to address shortcomings negatively affecting protected group members and underrepresented populations. Search and selection committees work with the Affirmative Action Officer and its Affirmative Action Guidelines are carefully reviewed by the College when making decisions. 

The College manages its programs and operations with honesty and integrity. All conferences, workshops, and other community activities that are sponsored by the College are clearly identified as such; and the College assumes all responsibility for the appropriateness, management, and integrity of these activities.

Projection

Policies and procedures have been widely disseminated throughout the College.  This includes the College’s Web site, which integrates appropriate links and is constantly revised to include a wide variety of services.  The College Catalog and the Student Handbook are now published in a single printed format as well as electronically.  Publications have been effectively centralized under one office. 

Assessment of college services and programs is now a standard practice in many departments as well as the College in general.  Achieving the Dream has helped the College collect its data and develop strategies based on concrete evidence.  It has also helped the College assert the need for systematic assessment practices to provide effective programs to its students and the community.

Developing technology has made it easier for the College to integrate and effectively disseminate information regarding policies and practices.  The challenge will remain to adapt new technologies and to be responsive to the changing needs of the students and the community, always ensuring the high ethical standards that have characterized the College since its inception.

PLANS:  SIGNIFICANT ISSUES AND INITIATIVES FOR THE NEXT FIVE YEARS

The next five years offer Housatonic the same excitement and opportunity that existed for the College ten years ago in 1997. At that time, the move to the new location, and the arrival of a new president were catalysts to dynamic growth and an infusion of new energy and purpose to the College.

By 2008, the College will have added another building to its campus with more space for classes and for student and community activities. A new president and a new dean of students will bring other personalities, strengths, and talents to the College and the region.

The new president and dean will assume office in an organization with functioning systems in place, well-equipped to handle change, and already committed to, and engaged in, several ongoing programs.

Ground will be broken for the new expansion, and the anticipated completion and occupancy of the building in 2008 will have positive impact on the entire community. It is expected that another spurt in enrollment growth will ensue and that the College will be ready to accommodate this growth. Adding full-time faculty and staff is on the College agenda and these additions are essential in order to deliver the quality education and services that have identified the College from the onset.

Meanwhile, focus remains on enrollment and providing the programs and services needed by those in the service area. It is expected that the College mission of providing life-long learning will benefit from the addition of classroom space in the new building for expanding Continuing Education programs, which have been seriously impeded by the lack of available classroom space. It is expected that Continuing Education will finally become the program it is meant to be and will flourish.

Competition for students makes enrollment an ongoing task, and the College must determine how to reach its potential students most effectively. Meeting revenue goals through enrollment is an issue that receives constant attention by the administration and the staff. 

Housatonic’s participation in the national Achieving the Dream program is in the implementation, second year, phase. The program is in accord with the College’s strategic plan to find strategies that will help students achieve success and graduate. The College is committed to the Achieving the Dream program. For many years, the College focus was on access; that focus is now coupled with graduation.

Directly aligned to goals both of Achieving the Dream and of the College’s Strategic Plan is the Middle College Pilot Program initiative. In the academic year 2006-2007, 45 students are participating in the program. A Major Gift Campaign is underway at the College under the administration of the Housatonic Community College Foundation. The goal of the campaign is to raise one million dollars. The Middle College Pilot Program will be a beneficiary of this campaign.

In the last few years, technology changed everything at the College and will be an even greater player in the years ahead. Housatonic’s media-rich classrooms, wireless connectivity, VoIP communication, distance learning, on-line and hybrid courses, on-line registration, record-keeping, data collection and assessment are all results of technological innovations, most of which are already in place. Further advances in technology will enhance student learning and the way in which the College conducts business.

The new building will be built with state-of-the-art instructional technology. The challenge will be to stay current with rapidly changing technology, to understand the ways that technology can be used to benefit the College and the students, and to have the facility and ability to implement these advances expediently. Another challenge will be to keep the current facility up to the same technological standards. While clearly the new building will be very exciting and attract attention, the College is committed to maintaining technological continuity and the updating of services throughout the entire campus.

The fourth president of Housatonic will likely spark other initiatives for the College. A new dean of students will also influence the future of the institution and lives of the students.  

On the brink of change, Housatonic is a stable, dynamic organization with systems in place enabling it to embrace initiatives and issues that will advance its over-arching goal: to provide educational services that will improve the lives of its students and help them to realize their dreams, thereby impacting the economic condition of the entire region.

APPENDIX
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